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ANNUAL IMPLEMENTATION PLAN

* \ EDUCATIONAL BELONGING p*/

ACHIEVEMENT AND ENGAGEMENT

A «
i\ Establish a shared understanding of how engagement norms support Develop a shared understanding of whole school inclusive practices o

ﬁ\/ \/n
(™)
the explicit teaching of reading through v9 of the Australian Curriculum to increase student belonging and engagement.

from Prep to Year 6 to improve learning outcomes for all students.

Link to School improvement strategy I/)

\o Link to School improvement Strategy Formalise inclusion processes, including documentation of ICP’s, PLP's, NCCD evidence and support mechanisms, to

maximise staff understanding of procedures, roles and accountabilities.
Systematically enact unit planning processes, integrating evidence-based practices for the explicit teaching of reading

th hth icul to build teach bil d istent effecti i Build staff knowledge and understanding of the decision-making processes and expectations aligned to the behaviour matrix A
T AR {LE Bl USRI okl el 13 e Tl (eI S I S SR RS to establish clarity of actions and processes that support student behaviour.

Q Strategies Strategies 9

-r:dentify eviddelnce-basztli Plzac'ﬂcei tha; align (;to the egplicit teachir;g oé ll'eading (eg low variance routines that sit within * PII-Ei\(j:ItLi;igTf}2gi?r\-p??'[njgsetr:]aiztg?epsp;ﬁzc:(;j?JiLr::j:r?ttss\tjizpuosrz E; Z?::é;;%:itt:gI:cicice(\elsesnizgtf;e:éb;rgeasgpeon:Zi:od;:dent needs
the structured literacy block, checking for understanding, personalised learning) = * : Tipe ‘ - : ) '
« Strategic implementation of guided book study to build a common understanding of explicit direct instruction Bl‘lghter . B;éﬁ si?;):gl(;ltcyoﬁ :ﬁrs]iztts celnglri lseyssgenn;artégFljiii?gﬁif:iZsoggpalsvi&efgrr;cgﬁsmﬁ SE?ST cam including TAS
+ Align professional learning time (additional NCT) to sector specific capability development. ’
A . ( ) . = y 2 Futu res + Review decision making process and expectations aligned to the behaviour matrix including further refining the Student

Code of Conduct

Actions including Responsible Roles(s) Resources .
+ Develop an action plan to ensure identified school priorities (eg explicit teaching « Jocelyn Seamer-RSITEY's Modules Actions including Responsible Roles(s) Resources
of reading) are documented, tracked and monitored (Principal, HOSES, HOD-C) P-2 for facilitated/intensive PD + Develop an action plan to ensure identified school priorities (eg inclusive practices) are « Purchase of Inclusion
* Build leadership team knowledge in reading through JS online modules(Principal « Hollingsworth + Ybarra EDI text documented, tracked and monitor (LT) Teacher
* P-2 facilitated PD - Reading Success in the Early Years (RSITEY) (LT) (guided study engagement norms) + Data informed decision making for student support model(Principal/HOSES) « HOSES capability
+ 3-6 facilitated EDI - building consistency in practice for teachers (engagement norms) (LT) . EF| Masterclass Reading * Whole staff capability building: inclusive practices (eg responsibilities for documenting adjustments) development PD
+ Building capability in implementation of DIBELS + Y1 Phonics check encompassing + DoE Reading Modules (DIBELS) * Forward plan dedicated professional learning for Teacher Aides (HOSES/BM) « TAPD via ATA
opportunities to enhance data literacy skills for all staff P-6 DIBELs - BOY, MOY, « DIBELS class kits * Refine the roles and relationships between the classroom teacher and inclusion teacher that * Brokered intensive support
EOQY (HOD-C/ Inclusion Team + Principal) + Reading through the Aus reflects a multi-tiered level of support approach (LT) with regional PA

Curriculum: Implementation * Refine the QBSS SEL approach from P-6 (You Can Do It) to increase student belonging (LT) Teaching + Learning Hub

- - Guide * Review all aspects of PBL by revisiting core principles to strengthen collective ownership to * Signposts for improvement
End of Year Success Criteria provide greater clarity and consistent implantation of agreed behaviour support (inclusive education
Measures h processes (PBL Coach/LT) « TCLC + QBSS staff
Performance Q u e e n s B ea c . o engagement
* 90% whole of school achieving C and above in English St t S h I End of Year Success Criteria

. 615;/;’;6 thle of sc:ool c(;ch/evingIA org indEngIZZPL P a e C O O Measures
J achieving Exceeding results in Reading aN for Grades ) . Performance
* 100% of classroom teachers using DIBELS screener three times per year , : , Wellbeing & belonging . Impact of inclusive practices measurable via LOA data, student engagement and staff feedback
* DIBELS ac';lm/n/str'at/on improving across 2026 - ysed to identify at-risk students and monitor progress in P-6 reading development create the conditions + 100% of staff aware of roles, relationships and responsibilities (including their own)
* MTSS - instruction, behaviour and social-emotional supports . o lnarasseEd) alimdlamnee i @4
. i i ith fideli for achievement, o
Year 1 Phonics Checks implemented with fidelity X g « Visibility through out the school and common language between students, parents and staff - PBL + YCDI
) and achievement * Reduced behaviour incidences via PBL data analysis
Behaviour ) _ _ - _ ; _ ; rein fO rces * SOS survey data reflecting positive gain - ‘student behaviour is well managed at this school’
Students can/will: know what feeling successful as a literate learner means and this will be evidenced in their learning growth. . N
Teachers can/will: using data, track and identify students and their current level of achievement; deliver inclusive explicit wellbeing. sBet:awour il feel an g cwellbe 4 belongi § 4 and challensed in their learm
instruction and exp”cit reading routines in response to data. tudents can/will: feel an increased sense of we eing an elonging and are engaged ana challenge in their earning.
Teacher aides can/will: support teachers in delivery of reading routines. Tgachers can/yvill: l'<r}ow they are part offa coordinateq approach to planning and recording differentiated teaching and
Leadership team can/will: be visible as instructional leaders and consistently track and monitor school progress against adjustments for identified groups and individuals with diverse learning needs.
the Reading Improvement Guide. Teacher aides can/will: be accessing professional learning directly relevant to their roles.
Leadership team can/will: model high expectations for student achievement, engagement and wellbeing through existing
and emerging inclusive practices that are enacted across the school.
Artefacts
+ Data conversations (electronic) in response to DIBELs screening Artefacts

+ Systematic implementation of visuals anchoring the principles of instruction from P-6

* NAPLaN data + LOA English + OneSchool attendance % increases

* Action Plan documentation (Reading) + Action Plans to support school wide and visible communication
* Perceptual data from staff (opportunities for feedback) + YCDI visuals fromP-6

* PD plan clearly aligned to reading goals+improvement
* RIG as school tracking document

* PBL flow chart that is responsive to school wide feedback

* Roles and Responsibilities communicated and visible
+ Action Plan documentation (Inclusive practices)
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